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TEACHER TOOLKIT SCHEDULE

Outdoors Victoria, in partnership with the Australian Council for Health, Physical Education and
Recreation (ACHPER Victoria), Environment Education Victoria (EEV), Geography Teachers
Association (GTAV) and Parks Victoria (Parks Vic) will produce 15 Teacher Toolkits between 2018
and 2020. These toolkits will be delivered to the following order:

2018 2019

Outdoor Learning in Physical Education
Outdoor Learning in Art

Qutdoor Learning in Geography

Outdoor Learning in Science

Outdoor Learning in Mathematics
Outdoor Learning in Urban Environments

10 Outdoor Learning in Health

11 Outdoor Learning in Sustainability

12 Outdoor Learning in History

13 QOutdoor Learning in Reading & Writing
14 Outdoor Learning in Speaking & Listening
15 Outdoor Learning in Indigenous Activities

1 Introduction to Outdoor Learning

2 Outdoor Learning in the Play Ground
3 Outdoor Learning in Water-Based
Environments

OWOoONOUV A

Outdoors Victoria, in partnership with ACHPER (Victoria), EEV, GTAV and Parks Victoria, are
always interested in finding out what is occurring in the outdoors in your school.

If you are proud of a new program you have implemented or would like to be involved in, or
contribute to any of the Teacher Toolkits, contact any of the above organisations.
(Contact details are provided on the final page of this document)

Outdoors Victoria, in partnership with ACHPER (Victoria), GTAV, EEV and Parks
Victoria, respectfully acknowledges the Traditional Custodians of the land and
their Elders past and present, for the important and enduring role that Aboriginal
and Torres Strait Islander peoples play in Australia regarding the land, water and
sky used for learning in the Outdoors.
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This Teacher Toolkit is offered as a framework for developing your own
curriculum specific ideas and activities for Outdoor Learning. It is quite
flexible and should be adapted to suit your needs. Remember to note the
benefits of Outdoor Learning in your teaching area, and to provide tips
wherever you can for embedding Outdoor Learning into the curriculum.
Include relevant research, case studies and examples that might assist

teachers. Teacher Toolkit 1 Benefits of Outdoor Learning presents
research that will help you argue the case for taking students out of the
classroom.
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Outdoor Learning in English
(Reading & Writing)

The teaching of English presents many and varied opportunities to engage in outdoor learning.

Within the 15 Toolkits delivered in this series, each curriculum area has been provided with one toolkit
document. Due to the breadth and size of the English curriculum, this curriculum area has been broken into 2
toolkits with varied focus areas. Toolkit 13 will look at opportunities to embed Outdoor Learning in Reading and
Writing activities. Toolkit 14 will look at opportunities to embed Outdoor Learning in Speaking and Listening
activities. Due to the close relationship between Reading and Writing as well as Speaking and Listening there will
be elements of cross over between the 2 documents, when this occurs it will be highlighted.

Literacy is not limited to the teaching of a collection of distinct skills or capabilities; reading, writing, speaking
and listening. It involves equipping children with the means to make meaning from the world, and themselves,
and pervades all learning areas. Literacy, and its associated skills, enables people to participate in society and
the wider world, by interpreting and using language.

In this way, English and outdoor learning provide opportunities for children to interact with, describe and
interpret the natural world. Children will be using their senses to record observations, develop their vocabulary,
engage in discussions and compose authentic and meaningful multimodal texts.

This document offers more than ten learning experiences that can be used from Foundation to Year 6, to
promote outdoor learning in English. The learning experiences have been designed to inspire teachers of all
levels of experience and build confidence when engaging in outdoor learning. It is hoped that the provided
lessons will be viewed as a starting point to be developed, grown and adapted, based on your context,
environment, passions and interests and, most of all, the students you teach.

Benefits of Outdoor Learning in English (Reading & Writing)

According to Wirth and Rosenow (2001) ‘A rich outdoor learning environment allows children to connect their
learning activities indoors (reading books about insects) to their experiences outdoors (observing insects)' (p.
45). However, the benefits of embedding outdoor learning in English are not limited to making connections
between different types of knowledge. Extending the learning space outdoors has benefits for all areas of
children'’s literacy learning and creates opportunities to develop them halistically.

We know that authors write from their own experiences, therefore if we want students to write engaging and
imaginative texts, we need to provide them with varied and authentic experiences to draw on. As teachers, we
cannot assume that all children have the same access and opportunities to the outdoors and the natural world.
We have a responsibility to provide students with sensory experiences and engagement with the natural world
which they may not have in their home lives. In this way, we can cultivate a sense of wonder for the natural world
and foster all the benefits it brings to their literacy development (Wirth and Rosenow, 2012).

Outdoor learning is multisensory and holistic and when utilised appropriately, it enhances children’s creativity
and capacity to observe (Crain, 2001). Outdoor spaces present opportunities for drama through composing and
performing plays, based on familiar stories, beyond the confines of indoor learning spaces. Outdoor language
experiences develop prior knowledge and introduce new vocabulary. Outdoor learning is also valuable for
English as an Additional Language or Dialect (EAL/D) children as it offers a low stakes opportunity to engage with
peers. Moreover, EAL/D students can be positioned as experts, by sharing knowledge of the outdoors in their
home language. Outdoor learning is also valuable for students who are learning another language because it
enhances existing knowledge, development of vocabulary and language of interaction through authentic
experiences. Finally, embedding outdoor learning into the teaching of English can have a positive impact on
children’s motivation and engagement with reading and writing. In his research into the use of an outdoor
classroom and nature study in a year 3 class, Eick 'witnessed a heightened motivation to read, write, and draw in
those children who struggled most with engaging in literacy activities’ (p. 800).

All this points to what primary school teachers already know about how children learn best. That for learning to
be effective, it needs to be situated in authentic and meaningful contexts, based on real-world experiences with
opportunities for reflection and dialogue.

References
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Shared Reading and
Singing - ‘Outdoors
Lyrics

In this activity, we will read and discuss the lyrics to Outdoors’
together. We will sing the song and then go outdoors together.

Step 1: Shared reading of lyrics to ‘Outdoors’.

An enlarged text is required for the whole class shared reading
experience. Read together for enjoyment, noting text structures.

If you have an enlarged copy of the text, you can use different coloured @
markers to underline and circle words, and sections, as students share
the patterns and structures they have found.

Equipment & Materials

e An enlarged copy of the lyrics
for shared reading.

* Rhyme  'Outdoors’ video clip to be

* Rhythm shown on big screen.(from

* Repetition , ‘Sesame Street’ soundtrack)
e Capital letters at the start of each line

e Structure - verse, chorus https://www.youtube.com/
e Tense watch?v=ZrqF7yD10Bo

Step 2: Go outside.

This song can be used by teachers to indicate that they are about to take 20O, EXTENSION

the learning '‘Outdoors’. When the teachers play the song, students get RWA
ready for outdoor learning. SUGGESTION

Think about, and discuss,
why the author wrote this

@B Curriculum Outcomes song (critical literacy,
purpose, a persuasive text
F-2 « Identify rhyming words, alliteration patterns, syllables and in song).
some sounds (phonemes) in spoken words (VCELA168) Students can learn the
e Replicate the rhythms and sound patterns in stories, rhymes, lyrics 'off by heart’ and
songs and poems from a range of cultures (VCELT172) perform. They could make
e Listen to, recite and perform poems, chants, rhymes and their own video clip to
songs, imitating and inventing sound patterns including encourage others
alliteration and rhyme (VCELT209) outdoors.

e Understand that different types of texts have identifiable
text structures and language features that help the text serve
its purpose (VCELA212)

3-4 . Discuss the nature and effects of some language devices used to enhance meaning and shape
the reader’s reaction, including rhythm and onomatopoeia in poetry and prose (VCELT254)

e Use comprehension strategies to build literal and inferred meaning to expand content
knowledge, integrating and linking ideas and analysing and evaluating texts (VCELY288)

5-6 « Understand, interpret and experiment with sound devices and imagery, including simile,
metaphor and personification, in narratives, shape poetry, songs, anthems and odes
(VCELT316)

¢ lIdentify the relationship between words, sounds, imagery and language patterns in narratives
and poetry such as ballads, limericks and free verse (VCELT344)

I3 Additional Resources:
Song from ‘Sesame Street’ soundtrack (lyrics) - https://www.youtube.com/watch?v=ZrqF7yD10Bo
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Nature Walk

In these sessions, we will read together, do a nature walk
together, and write about our outdoor experience together.

Step 1: Shared Reading of 'l Went Walking'. Use a big book
version of this text, or project it onto a screen. An enlarged
text is required for the whole class shared reading
experience. Read together for enjoyment.
e Where is the story set? Where might we see all these
animals? (setting, characters)
e Think about, and discuss, why the author wrote this story.
(critical literacy, purpose)
e What is the whole story basically about?
(summarisation)

Step 2: Shared Reading of 'l Went Walking'.Read 'l Went Walking'

together again, with a new purpose. @

e Itisimportant to discover the linguistic structures and features of
this text so that they can later be applied in the shared writing

Equipment & Materials

e ‘[ Went Walking' by Sue

Session. o Williams & Julie Vivas
e Good readers look for patterns, what patterns can we find in this e Chart paper for teacher
text? modelling
e |tis easier to see the text structures and patterns if you prepare A3 paper for students
an enlarged typed version of the text. As children discover the e Textas and pencils
patterns, you can then circle or underline accordingly. e Natural objects found outside
e Camera
‘I went walking. e An enlarged, typed copy of
What did you see? text only (optional)

| saw a black cat
Looking at me.

I went walking.
What did you see?

| saw a brown horse
Looking at me.’

e Good readers look for patterns, what patterns can we find in this text?
e rhyme and rhythm
repetition
capital letters at the start of each line
pattern - adjective (colour) noun (animal)
the person telling the story is pictured
- someone else is asking a question (not pictured) ‘What did you see?
- the person telling the story, answers the question ‘I saw a ...
e tense - see, saw, went, did
e punctuation - 7 question marks, 14 full stops
e [f you have an enlarged, typed copy of the text only, use different coloured markers to underline and
circle words as students share the patterns they have found.
e Using an alphabet strip, find onsets to work with ‘me, see’ rimes and make a list of rhyming words -
be, bee, fee, free, he, she, we, Lee, knee etc.

Step 3: Shared Reading of 'l Went Walking’ and Modelled Writing of Lists.Read ‘l Went Walking' together again,
with a new purpose. Discuss setting and characters.

e Make a list of the animals and their colours:
1) black cat
2) brown horse
3) red cow

e Where is the story set? Where might we see all these animals?

e We are going on a local area/ school ground/ nature walk. Some ideas:
- School ground and gardens
- Local streets and parks
- Excursion - wetlands, forest, beach, botanical gardens
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Nature Walk cont.

e What might we see on our walk?
e Have students ‘think, pair, share’ for maximum participation.
e List possibilities shared, with an adjective before the noun, as in ‘I Went Walking'.

In our local park we might see: At the beach we might see:
e a3 hungry magpie e sparkling water

e beautiful flowers e yellow sand

e anolddog e little crabs

e some busy bees e smooth shells

o fluffy clouds e darting fish

Step 4: Outdoor Shared Experience - Nature Walk.
Walk together in your chosen setting.
¢ Model naming things you see, adding an adjective. You may wish to keep a list on a notepad.
e As they walk, students talk with each other about their observations.
e Find a place to stop and sit in silence. Some students may wish to draw or write lists of what
they observe and hear in this setting.
Make time for free play in your chosen setting.
e Take photographs for possible use in oral language and writing response activities.
e |f appropriate, collect some natural objects found in this environment - feathers, leaves, shells,
sand, sticks etc. Discuss the importance of leaving natural environments mostly undisturbed.

Step 5: Back at School - Free Drawing/Writing in Response.
Give students free drawing/writing time to process and record their nature walk experiences. Provide paper,
textas, pencils, scissors, glue etc.

¢ As students work, move around the room, talking with students about their observations, further
expanding their oral language.

e Have students share their work with a partner, discussing what they have drawn or written.

e Finish the session with a ‘gallery walk’ where students leave their work on the table and the
students make their way around the room to view each other’s work.

Step 6: Shared Writing - ‘We Went Walking’
Using 'l Went Walking' as a mentor text, begin writing ‘We Went Walking' together.

e Discuss the original text's linguistic structures and features as you apply these structures in your
writing.

e Model finding the right rhyming words, checking rhythm, editing, making changes to improve the
piece, and lots of re-reading.

e Publish a final copy. Have students work together to illustrate the text. Perhaps you can use
some photographs taken during the outdoor experience. Place in the classroom library.

e Give students a copy of the text to take home and read.

Here is an excerpt from a grade 1/2 class example:
We Went Walking in Our Local Park

We went walking.

What did we see?

We saw a hungry magpie
Swooping from a tree.

We went walking.

What did we see?

We saw pretty flowers
When we had morning tea.

We went walking.

What did we hear?

We heard bees buzzing
And we had no fear.
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Nature Walk cont.

Step 7: Independent Writing - ‘l or We Went Walking’

Students may create their own versions of this text, applying their knowledge of the text structures explored
and modelled. Both enlarged texts will be on display as powerful mentor texts for independent writers.
Displayed brainstormed lists of rhyming words, adjectives etc will also be a powerful support.

@ Curriculum Outcomes

F-2 -« Identify rhyming words, alliteration patterns, syllables and some sounds (phonemes) in spoken words
(VCELA168)
¢ Replicate the rhythms and sound patterns in stories, rhymes, songs and poems from a range of
cultures (VCELT172)
e Modify familiar texts (VCELT173)

Listen to and respond orally to texts and to the communication of others in informal and structured

classroom situations using interaction skills, including listening, while others speak (VCELY174)

Understand that the purposes of texts serve shape their structure in predictable ways (VCELA176)

Understand how to spell one and two syllable words with common letter patterns (VCELA182)

Understand patterns of repetition and contrast in simple texts (VCELA189)

Build on familiar texts by using similar characters, repetitive patterns or vocabulary (VCELT193)

Understand that different types of texts have identifiable text structures and language features that

help the text serve its purpose (VCELA212)

e Understand that nouns represent people, places, things and ideas and include common, proper,
concrete or abstract, and that noun groups/phrases can be expanded using articles and adjectives
(VCELA216)

¢ Create short imaginative, informative and persuasive texts using growing knowledge of text structures
and language features for familiar and some less familiar audiences, selecting print and multimodal
elements appropriate to the audience and purpose (VCELY230)

e Reread and edit text for spelling, sentence-boundary punctuation and text structure (VCELY231)

e Understand the use of vocabulary about familiar and new topics and experiment with and begin to
make conscious choices of vocabulary to suit audience and purpose (VCELA237)

e |dentify, reproduce and experiment with rhythmic, sound and word patterns in poems, chants,
rhymes and songs (VCELT243)

_..Additional Language Opportunities:

e When talking about the different animals in this story (step one), draw on students’ prior knowledge
to see if they know where some of these animals come from. Developing cultural awareness.

o After looking at the rhyming and patterns in the writing, discuss the history and features of a Haiku
poem, a traditional Japanese poem. Talk about the patterns in a Haiku and as a whole-class construct
one together. Students may like to write one in pairs.

e When listing the animals and their colours, include the use of the target language (either written or
verbally) as the list is constructed. For example,; black horse —> cavallo nero.

e Organise a virtual nature walk from within a country where the target language is spoken. Show the
students’ where this country is on a map compared to Australia. Compare the different sights with
what the students’ noticed on their own nature walk - What is the same? What is different? Discuss
the different types of trees, perhaps the sounds of birds? Any other observations?
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Three Words

In this activity, students observe the outdoor environment
and create ‘brevettes’, or brief, poems. Only three words
are used.

These can be created orally, during outdoor time. Teacher

may jot down students’ ideas or provide students with
materials for drawing and writing.

The pattern is:

1 - Subject (Noun) trees flowers
2 - Verb shade adorn
3 - Object (Noun) kangaroos  gardens
(/) Equipment & Materials
e Paper
A class book can be created, including each student’s brevette with  Textas, pens or pencils

an illustration or photo.
An alternate pattern is:

L4
1 - Subject (Noun) snake magpies - EXTENSION
2 -Verb slithers SWoop * SUGGESTION
3 - Adverb silently menacingly
Students can write descriptive

paragraphs, incorporating some

!! Curriculum Outcomes of the brevettes generated
during the outdoor experience.

F-2 Understand that texts can take many forms, and that
imaginative and informative texts have different purposes
(VCELA147)

e Recognise that texts are made up of words and groups of words that make meaning (VCELA144)

e Create short texts to explore, record and report ideas and events using familiar words and beginning
writing knowledge (VCELY160)

e Understand that the purposes texts serve shape their structure in predictable ways (VCELA176)

e (Create short imaginative and informative texts that show emerging use of appropriate text structure,
sentence-level grammar, word choice, spelling, punctuation and appropriate multimodal elements
(VCELY194)

e Create short imaginative, informative and persuasive texts using growing knowledge of text structures
and language features for familiar and some less familiar audiences, selecting print and multimodal
elements appropriate to the audience and purpose (VCELY230)

3-4 * Create texts that adapt language features and patterns encountered in literary texts (VCELT265)

e Plan, draft and publish imaginative, informative and persuasive texts demonstrating increasing control
over text structures and language features and selecting print and multimodal elements appropriate to
the audience and purpose (VCELY266)

e Create literary texts that explore students’ own experiences and imagining (VCELT298)

e Plan, draft and publish imaginative, informative and persuasive texts containing key information and
supporting details for a widening range of audiences, demonstrating increasing control over text
structures and language features (VCELY299)

5.6 * Plan, draft and publish imaginative, informative and persuasive print and multimodal texts, choosing text
structures, language features, images and sound appropriate to purpose and audience (VCELY329)
e Plan, draft and publish imaginative, informative and persuasive texts, choosing and experimenting with
text structures, language features, images and digital resources appropriate to purpose and audience
(VCELY358)

,Additional Language Opportunities:

Incorporate the use of the target language as much as possible when creating the ‘brevettes.’ It may be
preferable to brainstorm a list of nouns and verbs together as a whole-class, using the target language.
Students can then choose from these words to create their own poems and they may include illustrations to
enhance their meanings.
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Sensory Nature
Hunt

In this activity, students explore nature and engage the
senses. Students read the nature hunt list and tick each
item off as they find it.

| see:
e four of the same item.
e something yellow.
e aspider web.
e something with interesting patterns.
e something shaped like a heart.
e something white.
e something beautiful.
e something left by an animal.
| hear: @ Equipment & Materials
s an anlmal sound. e Sensory nature hunt checklists,
e something that crunches. one per student
¢ something nearby.  Textas, pens or pencils
e something that makes a soft sound.
e a weather sound.
-()- EXTENSION
| feel: ‘ ** SUGGESTION
e something smooth.
* Sometﬂ!ng ro?gh. e Students can write down, or
* something soft. draw, some of the items on
e something warm. e fsi
. When back at school,
I smell: ) students can write about
° someth!ng floral. their sensory nature hunt
* something smelly. discoveries and
e something that an animal could eat. experiences
e something earthy. :

Final challenge:
e Find a feather.
Find a rock with holes in it.
Find a butterfly.
Find something that can make music.
Find a four-leaf clover.

@B Curriculum Outcomes

F-2 ¢ Understand that texts can take many forms, and that

imaginative and informative texts have different purposes
(VCELA141)

e Recognise that texts are made up of words and groups of words that make meaning (VCELA144)

e Create short texts to explore, record and report ideas and events using familiar words and
beginning writing knowledge (VCELY160)

e Understand that the purposes texts serve shape their structure in predictable ways (VCELA176)

e (Create short imaginative and informative texts that show emerging use of appropriate text
structure, sentence-level grammar, word choice, spelling, punctuation and appropriate
multimodal elements (VCELY194)

e (Create short imaginative, informative and persuasive texts using growing knowledge of text
structures and language features for familiar and some less familiar audiences, selecting print
and multimodal elements appropriate to the audience and purpose (VCELY230)

’Additional Language Opportunities:

Introduce the phrases for ‘I see...” 'l hear..."'l feel.." and 'l smell... in the target language. After completing the
Sensory Nature Hunt Students can trace/copy/write these sentences onto a poster, divided into five
sections. Students can then complete the poster with illustrations of their findings for each section.
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Looking for Crabs

Activity 1

Step 1 - Teacher shows the children the pictures in the
text. If using the link above, turn sound off.

Step 2 - Children choose a buddy, turn and talk about what
the text might be about. If the children do not live near an
ocean environment they may need teacher support to build
a new vocabulary.

Step 3 - Teacher listens to some of the children’s ideas about the
text. These can be recorded for future reference.

Step 4 - Discuss the questions:
e Does the text match the illustrations? Which is more influential for
the reader?

e Could the text be removed and placed in a different order yet @ Equipment & Materials
retain the meaning for the reader? ) ,
e Do you notice that the author has written and illustrated the text. * A copy of the text 'Looking for

Crabs’ by Bruce Wheatley
e Large coloured sticks of chalk
. for each student
Activity 2 * Coloured string/cord.

e What assumptions can you make about the author?

Step 1 - Teacher reads text to class.

Step 2 - Draw your own rockpool on the asphalt with chalk. Make it as real to life as you can, using your
knowledge of rockpools to help you OR use string to mark out your own rockpool in a natural
environment.

Step 3 - Using a magnifying glass, look for any creatures or special features within that space.What is
hiding in your rockpool?

Step 4 - Make a list of all the creatures, plants or objects you have in your rockpool. Share your list with a
classmate.

Step 5 - Rewrite the story ‘Looking for Crabs’ using your own creature to look for in the school
environment. For example:-Looking for worms, looking for slaters, looking for spiders, looking for bugs...

Step 6 - Share your story with a classmate. Read it out loud and make any changes to spelling,
vocabulary, punctuation and grammar. Add more detail to make your text even more interesting.

@B Curriculum Outcomes

3-4 ¢ Discuss how authors and illustrators make stories exciting, moving and absorbing and hold
readers’ interest by using various techniques (VCELT284)

5-6 * Analyse strategies authors use to influence readers (VCELY345)

e Plan, draft and publish imaginative, informative and persuasive print and multimodal texts,
choosing text structures, language features, images and sound appropriate to purpose and
audience (VCELY329)

e Reread and edit own and others’ work using agreed criteria for text structures and language
features (VCELY330)

,Additional Language Opportunities:

Text: Looking for Crabs by Bruce Whatley.
Discuss the different types of creatures that live in rock pools and in the ocean. Use the target language to
list some of these.

&% Additional Resources:
A copy of the book (Youtube) - https://www.youtube.com/watch?v=_VIz7SrcA6A
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Story Building with
Nature Collage

In these sessions, we will read ‘Where the Forest Meets
the Sea’. We will study Jeannie Baker's collages, collect our
own natural materials, and build stories, as we create
impermanent outdoor nature collages.

Step 1- Read Aloud of ‘Where the Forest Meets the Sea’.

Take students to a green area outside for a read aloud. Ideally, use
a big book version of this text. Students can then look more closely

at Jeannie Baker's detailed collages. If no big book available, the smaller

version will do. Read aloud for enjoyment.

e Think about, and discuss, why the author wrote this story. (critical
literacy, purpose, a persuasive text in narrative form)

e Where is the story set? Who are the people in the story and why
are they important to the message? (setting, characters)

e What is the whole story basically about? (summarisation)

e There is no resolution. Jeannie Baker leaves readers with a
question. This is a good strategy to keep readers thinking.

e What materials has Jeannie Baker used to bring the images to life?
Orally, list materials used.

Step 2 - Independent and Partner Reading of ‘Where the Forest
Meets the Sea’

Ideally, have multiple copies of the book available for
independent and partner reading in the reading workshop time.

e Students read the book and pay close attention to the detailed
collages on each page.

e Independently, or with a partner, students list the range of
materials Jeannie Baker used to create her artworks.

Step 3 - Outdoor Experience - Impermanent Nature Collages

Walk together in your chosen setting. Gather materials to make
impermanent collages on the ground, grass or sand.

e Gather students together. Demonstrate building a nature scene,
using gathered sticks, rocks, leaves etc. Tell the story of the scene
you are building. Discuss the words ‘impermanent’, temporary,
momentary.

e Demonstrate cutting string to frame your scene on the ground.
e Demonstrate cutting fabric to create the shape of a character to
place in your setting. There may be more than one character.
Explain their relationship to each other. Characters may be

people, or creatures (insects, mammals, reptiles etc).

e Fabric, string and wool may also be used to create land features
such as rivers, mountains, lakes, streams, paths etc.

3

’

Equipment & Materials

‘Where the Forest Meets the Sed’
by Jeannie Baker

Chart paper for teacher
modelling

A3 paper for students

Textas, pencils

Natural objects found outside
Camera

Optional - an enlarged copy of
the book (big book)

Optional - multiple copies of
the book for independent
reading

A basket with colourful fabric
scraps, wool, string, scissors

’

- EXTENSION
* SUGGESTION

Students can write and
publish their stories.
Teachers can record or film
students telling their stories,
after some rehearsal time.

An author study of Jeannie
Baker - reading all her books.
Critical literacy discussions
around what themes she is
moved to write about. What
is she trying to achieve
through her books? How are
we affected by her creations?.

e Students then work independently, or with a partner, to create an impermanent collage of their own.
They must tell the story of the scene and include at least one character.

e Teachers move around groups, listening for stories of scenes and characters, asking questions to
extend students’ thinking and building vocabulary through discussion.Teachers photograph completed

collages.

e Students participate in a ‘gallery walk’ where half of the students stay with their work and the other
half walk. Students staying with their work, tell the story of their scene and characters to the students

observing. Swap over.

e Finish with the ‘packing up’ of the impermanent collages. Gathered leaves, sticks, rocks etc are
respectfully returned to their places. Fabric, string etc are returned to the basket.
e ‘Take nothing but photographs. Leave nothing but footprints' Discuss the meaning of this saying. How

does it relate to our outdoor learning activity?
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Story Building with Nature
Collage cont.

@B Curriculum Outcomes

F-2 *

3-4

5-6

Understand that texts can take many forms, and that imaginative and informative texts have
different purposes (VCELA141)

Recognise that texts are made up of words and groups of words that make meaning (VCELA144)
Explore the different contribution of words and images to meaning in stories and informative
texts (VCELA145)

Read texts with familiar features and structures using developing phrasing, fluency, phonic,
semantic, contextual, and grammatical knowledge and emerging text processing strategies,
including prediction, monitoring meaning and rereading (VCELY187)

Understand that the purposes of texts serve shape their structure in predictable ways
(VCELA176)

Understand patterns of repetition and contrast in simple texts (VCELA189)

Understand that different types of texts have identifiable text structures and language features
that help the text serve its purpose (VCELA212)

Understand that nouns represent people, places, things and ideas and include common, proper,
concrete or abstract, and that noun groups/phrases can be expanded using articles and
adjectives (VCELA216)

Understand how different types of texts vary in use of language choices, depending on their
purpose, audience and context, including tense and types of sentences (VCELA246)

Identify the effect on audiences of techniques, including shot size, vertical camera angle and
layout in picture books, advertisements and film segments (VCELA248)

Draw connections between personal experiences and the worlds of texts, and share responses
with others (VCELT251)

Use comprehension strategies to build literal and inferred meaning to expand content
knowledge, integrating and linking ideas and analysing and evaluating texts (VCELY288)
Create literary texts by developing storylines, characters and settings (VCELT297)

Discuss literary experiences with others, sharing responses and expressing a point of view
(VCELT306)

Understand how texts vary in purpose, structure and topic as well as the degree of formality
(VCELA309)

Use metalanguage to describe the effects of ideas, text structures and language features on
particular audiences (VCELT314)

Create literary texts that experiment with structures, ideas and stylistic features of selected
authors (VCELT327)

Use comprehension strategies to analyse information, integrating and linking ideas from a
variety of print and digital sources (VCELY319)

Present a point of view about particular literary texts using appropriate metalanguage, and
reflecting on the viewpoints of others (VCELT336)

Understand how authors often innovate on text structures and play with language features to
achieve particular aesthetic, humorous and persuasive purposes and effects (VCELA339)

Use comprehension strategies to interpret, analyse and synthesise ideas and information,
critiquing ideas and issues from a variety of textual sources (VCELY378)

Analyse and explain the ways text structures and language features shape meaning and vary
according to audience and purpose (VCELY379)

Reflect on ideas and opinions about characters, settings and events in literary texts, identifying
areas of agreement and difference with others and justifying a point of view (VCELT394)

,Additional Language Opportunities:

EAL/D learners may like to spend more time observing the images in the book, possibly have their own copy to
look at after the whole-class reading session is complete. With a friend, they may like to point to certain aspects of
the images and ‘become the expert’ in teaching their classmates the different names of objects within the pages.
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A Walk in the Bush

Activity 1:

Have a copy of the text or large screen image of the front

cover displayed only. Children make predictions about the
things they may see, feel or hear as they ‘walk’ through the
bush.

Think, pair, share: Have you ever walked through bushland?
What were you able to hear, see or feel?

Teacher lists children’s predictions using this template or if children
are able, they can draw the template in workbooks or create a table
on laptops. Information can be added as new ideas are suggested by
classmates and as the learning takes place.

(/) Equipment & Materials

e A copy of the text ‘Walk in the
Bush' by Gwyn Perkins

¢ White board, interactive white
board, butcher's paper or
other recording material.

Activity 2: Investigation

If you are in a city area and don't have ready access to a bushland environment, you may like to follow up
the pre-reading prediction activity with one of these videos.

Gardening Australia: A native garden with a naturalistic billabong - https://www.youtube.com/watch?v=T80tzeyFwEo

Discuss:
e What are the features of this special bushland?
e When creating their bushland, what features did the owners of the land have to include?

Think, pair, share.
e Have you ever been to a native bushland setting? A
e re there any similar features or contrasting features?

Teacher or students can record ideas in various ways depending upon ability.
For example, Think, Pair, Share; Venn diagram, Illustration; List.

Activity 3: See, Think, Wonder
See Think Wonder Template: https://thinkingpathwayz.weebly.com/seethinkwonder.html

Students work with a classmate to write their ideas from a 'bird’s point of view'. Older children could use
this template to record their ideas.

This becomes a great assessment tool when examining what prior knowledge students already have and
where to take them next.

Activity 3: See, Think, Wonder

Choose two or three types of birds that you have identified in the natural environment near your home or
school and explain what you think they talk about. Their conversations could be to each other,
themselves or their family.

Use the “See, Think, Wonder’ template which is now full of information and use it to write your own
creative text. Your text could be in the form of a cartoon with speech bubbles, a narrative (recount, short
story), a slide show, or, a play
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A Walk in the Bush cont.

@B Curriculum Outcomes

F-2 o

3-4

Recognise that texts are created by authors who tell stories and share experiences that may be
similar or different to students’ own experiences (VCELT148)

Use comprehension strategies to understand and discuss texts listened to, viewed or read
independently (VCELY153)

Identify some differences between imaginative and informative texts (VCELY154)

Create short texts to explore, record and report ideas and events using familiar words and
beginning writing knowledge (VCELY160)

Share feelings and thoughts about the events and characters in texts (VCELT171)

Use comprehension strategies to build literal and inferred meaning and begin to analyse texts
by drawing on growing knowledge of context, language and visual features and print and
multimodal text structures (VCELY222)

Create events and characters using different media that develop key events and characters from
literary texts (VCELT228)

Build on familiar texts by experimenting with character, setting or plot (VCELT229)

Identify aspects of different types of literary texts that entertain, and give reasons for personal
preferences (VCELT241)

Compare opinions about characters, events and settings in and between texts (VCELT242)

Identify features used in imaginative, informative and persuasive texts to meet the purpose of
the text, and understand how texts vary in complexity and technicality depending on the
approach to the topic, the purpose and the intended audience (VCELA277)

Describe the effects of ideas, text structures and language features of literary texts (VCELT283)
Use comprehension strategies to build literal and inferred meaning to expand content
knowledge, integrating and linking ideas and analysing and evaluating texts (VCELY288)

Create literary texts by developing storylines, characters and settings (VCELT297)

Create literary texts that explore students’ own experiences and imagining (VCELT298)

Plan, draft and publish imaginative, informative and persuasive texts containing key information
and supporting details for a widening range of audiences, demonstrating increasing control over
text structures and language features (VCELY299)

Reread and edit for meaning by adding, deleting or moving words or word groups to improve
content and structure (VCELY300)

Handwrite using clearly-formed joined letters, and develop increased fluency and automaticity
(VCELY301)

Understand how authors often innovate on text structures and play with language features to
achieve particular aesthetic, humorous and persuasive purposes and effects (VCELA33)

Use comprehension strategies to interpret and analyse information and ideas, comparing
content from a variety of textual sources including media and digital texts (VCELY347)
Experiment with text structures and language features and their effects in creating literary texts
(VCELT355)

Create literary texts that adapt or combine aspects of texts students have experienced in
innovative ways (VCELT356)
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My Chalk Drawing

After listening to the story, the students will draw their own
chalk drawings and see the effect that the weather has on
their art work.

Step 1 - Read the story to the students and discuss their
response.

Step 2 - Use Aiden Chambers Bookchat to record their thoughts:
Likes, Dislikes, Puzzles and Connections

Step 3 - Introduce drawing on the asphalt/ concrete with chalk.
Discuss the medium with the students.

Step 4 - Talk about being Sunsmart, using hats, sunscreen, drinking @ Equipment & Materials

water etc.

e A copy of the text 'Chalk Boy' by
Margaret Wild and Mandy Ord

e coloured chalk

e Area outside (concrete/
asphalt)

Step 5 - Take the students outside and find a spot for their drawings.
Allow time for the students to draw and enjoy.

Step 6 - Keep a track on the weather and the effect that it is having
on their artwork. Record as a diary or the students’ observations.

@B Curriculum Outcomes

F-2 « Use comprehension strategies to build literal and inferred meaning and begin to analyse texts
by drawing on growing knowledge of context, language and visual features and print and
multimodal text structures (VCELY222)

e (Create short imaginative, informative and persuasive texts using growing knowledge of text
structures and language features for familiar and some less familiar audiences, selecting print
and multimodal elements appropriate to the audience and purpose (VCELY230)

e Identify aspects of different types of literary texts that entertain, and give reasons for personal
preferences(VCELT241)

e Compare opinions about characters, events and settings in and between texts (VCELT242)

e Draw connections between personal experiences and the worlds of texts, and share responses

3-4 with others(VCELT251)
e Develop criteria for establishing personal preferences for literature (VCELT252)

,Additional Language Opportunities:

e Encourage students to include any target language to complement their illustrations.
e Encourage EAL/D students to write in their home language to share their expertise with their classmates.
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A Tree Story

Step 1: Read the text. After reading, use the following =3 =
prompts to guide dialogue. Encourage students to refer to V"
the text. #’

-

e From whose perspective the story is told from?

P
(The tree’s perspective) -~ =
e (Can you think of any other books or stories which are told S s>

from the perspective of a tree? \/\ .
('The Giving Tree’ by Shel Silverstein)

¢ How would the story be different if it was told from the
perspective of the seagull? Or a different character?

e Could the book be about something else? If it was not a tree, what
could it be?

(A person feeling lonely, starting at a new school, trying to make
friends, getting lost. Someone who has lost their family?)

e Margaret Wild uses the literary technique personification to demonstrate
the feelings of loneliness and loss. Why do you think she chose a tree to @ Equipment & Materials
demonstrate this emotion rather than people?

¢ How did Margaret Wild demonstrate the passing of time?
(Seasons, changes in the weather)

e 'Tanglewood Margaret Wild &
Vivenne Goodman
Clipboards

Grey lead pencils

Plain white paper

Lined paper or writing books

Step 2: Provide students with clipboards and a blank piece of paper
folded in half. Walk around the school grounds and invite them to
choose a tree or plant to be the protagonist in their story.

First, study the tree and draw it on one half of their page.
What do you notice? Who makes their homes in your tree? Encourage them to think beyond what is visible, insects and
grubs in the bark and underground in their roots.

Step 3: Next sit or stand at the base of the tree and write a list of what they can see and hear. Start with things
within the school grounds and then move beyond.

Step 4: Bring students together and ask them to share their observations in small groups.
Ask: ‘How can you show the passage of time? Does your story take place over the course of a day, a year, a
lifetime? What changes would happen?
(Weather, school bell ringing, recess, lunch time, children getting older)

The writing could be completed back in the learning space or continue to write in situ. Once complete share using
existing classroom protocols (e.g. share with a partner, in small groups or author’s chair).

@B Curriculum Outcomes

3-4 -+ Understand how different types of texts vary in use of language choices, depending on their purpose,
audience and context, including tense and types of sentences (VCELA246)

e Discuss the nature and effects of some language devices used to enhance meaning and shape the reader’s
reaction, including rhythm and onomatopoeia in poetry and prose (VCELT254)

e |dentify the point of view in a text and suggest alternative points of view (VCELY255)

e Plan, draft and publish imaginative, informative and persuasive texts demonstrating increasing control over
text structures and language features and selecting print and multimodal elements appropriate to the
audience and purpose (VCELY266)

e Reread and edit texts for meaning, appropriate structure, grammatical choices and punctuation (VCELY267)

e |dentify features used in imaginative, informative and persuasive texts to meet the purpose of the text, and
understand how texts vary in complexity and technicality depending on the approach to the topic, the
purpose and the intended audience (VCELA277)

e Describe the effects of ideas, text structures and language features of literary texts (VCELT283)

e Discuss how authors and illustrators make stories exciting, moving and absorbing and hold readers’ interest
by using various techniques (VCELT284)

,Additional Language Opportunities:

e Students can complete an illustration of a tree that they saw whilst out walking around the school grounds. As a
whole class, talk about the different parts of the tree (roots, trunk, branches, leaves etc) and using the target
language, label the tree accordingly.

e Talk about the different types of trees in the school environment and compare it with trees that are typical from
the countries where the target language is spoken. What is the same? What is different?
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Books to use in
Outdoor Learning

Books:

Alison Lester:- 'Noni the Pony'

Alison Lester:- 'My Farm'

Alison Lester:- 'Are We There Yet?'

Alison Lester:- 'Our Island'

Alison Lester:- 'Tricky's Bad Day'

Alison Lester:- 'Ernie Dances to the Didgeridoo'
Alison Lester:- '"Magic Beach'

Jeannie Baker:- 'Where the Forest Meets the Sea'
Jeannie Baker:- 'Window!'

Jeannie Baker:- 'Belonging'

Jeannie Baker:- 'Circle'

Jeannie Baker:- 'The Hidden Forest'

Jeannie Baker:- 'Collage'

Nadia Wheatly:- 'My Place'
Nadia Wheatly:- 'Playground'
Nadia Wheatly:- 'Going Bush'

Gwyn Perkins:- 'Walk in the Bush'  (https://readingaustralia.com.au/lesson/a-walk-in-the-bush/)

Allan Baillie:- 'Drac and the Gremlin'

Indigenous Books

Aunty Joy Murphy:- 'Welcome to Country'
Katrina Germein:- 'Big Rain Coming'

Bronwyn Bancroft:- 'Coming Home to Country'
Bronwyn Bancroft:- 'Malu Kangaroo'

Pamela Lofts:- 'The Echidna and the Shade Tree'
Pamela Lofts:- '"How the Kangaroos Got Their Tails'
Narritjan Maymuru:- 'Milky Way book'

Kylie Dunstan:- 'Collecting Colours'

Sally Morgan:- 'Sam’s Bush Journey'

Kerry Hashmi:- 'You and Me Murrawee'

Bob Randall:- '"Nyuntu Ninti'

Lesley Gibbes:- 'Cicadas'
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Conclusion

There are countless possibilities to teach Reading & Writing in the outdoors. These activities provide a
starting point and you are encouraged to develop more teaching outdoors. Most importantly, take as many
opportunities as you can to take your classes outside to learn.

As educators we are continually seeking development If you have feedback or would like to share your
experiences or activities please add a comment on the FUSE Webpage or email

outdoorlearning@outdoorsvictoria.org.au and we will review it and get back to you as soon as possible.
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